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™ Abstract

The present study investigates the effect of discourse analysis and
presentation of literary works in learning socio-cognitive and the
meta-cognitive patterns in these works on the academic progress of
language learnersin English literature classes. If the effect of discourse
analysis in dramatic works on learning literary topics is discovered,
English language and literature teachers will have a more complete

oLl yo (sl S S5

S lS ol jeelols)
PP K 8 I

understanding of the ability of students in achievement tests of com-
prehension of literary works and can discover the points of strength

and weaknesses of students’ socio-cognitive and
metacognitive models. The concept of self-regulated
learning refers to the application of self-regulation
in learning issues, especially the kind of learning
that takes place in the context of the classroom and
educational environments. From this point of view,
the educational environment is very important for
learners since the self-organization of education,
self-learning, and self-evaluation gain meaning in
the classroom context (Salehi & Farzad, 2012). In this
regard, the impact of these patternsin the discourse
analysis of Hamlet Machine by Heiner Muller and
Present Laughterin the Moment by Newell Coward
wasinvestigated. The research instrument was a pre-
test of reading comprehension from these two plays,
and after the teaching sessions, the two control and
experimental groups were compared using descrip-
tiveand inferential statisticsin terms of the discourse
analysis of the socio-cognitive and meta-cognitive
patterns of the plays. The research method was
semi-experimental and the participants were 106
female and male English translation students. The
results showed that the experimental group made
significant progress compared to the control group.
Therefore, the analysis of the discourse of plays in
the class helps students better understand the un-
derlying layers of the target language and culture.
F Keywords: discourse analysis with film, language
learners, English language learning, play, metacog-
nitive patterns
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The 2024

Plenary and Keynote Speakers

Charles Browne

“The NGSL Project: Corpus
Tools to Help Transcend
Borders, Build Bridges, and
Make Connections in the
21st Century” Vocabulary

Roger Nunn

“Crossing Borders: The
Importance of Intercultural
Translatability”

Culture & Cross-/
Intercultural Perspectives

Jack C. Richards

“Connecting with Teachers’
and Learners’ Emotions in
the Language Classroom”
Social Emotional Learning

Venue: Gwangju National University of
Education, Republic of Korea

Mode: On-site and Online

Conference Dates: October 12 & 13,2024
Website: https://koreatesol.org/NC2024

Conference Topics

The main themes of the
conference are listed below.

Applied Linguistics / Second
Language Acquisition
Assessment / Testing
Classroom Management
Critical Pedagogy/
Perspectives

Culture & Cross-/
Intercultural Perspectives
English for Specific or
Academic Purposes
Grammar

Informal Learning / Affinity
Spaces / Communities of
Practice

Listening

Materials / Course /
Curriculum Design

Multiple Skills

Reading

Reflective Teaching Practice
Research Methodologies &
Approaches

Speaking / Conversation /
Pronunciation

Teacher Education /
Professional Development
Vocabulary

Writing

29
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Mina Vakilinejad

PhD Candidate,

Allameh Tabataba’ie University,
Tehran, Iran.
minavakilinejad@gmail.com

Riddles

Word History

According to The Online Etymology
Dictionary,theword “listening” comesfrom
“Old English hlysnan (Northumbrian lysna)
to listen, hear; attend to, obey’ (transitive),
from Proto-Germanic hlusinon (source
also of Dutch luisteren, Old High German
hlosen ‘to listen,” German lauschen ‘to
listen’), from PIE root kleu- ‘to hear™.

Quotes

Bernard Baruch!"Most of the successful
people I've known are the ones who do
more listening than talking.”

Doug LarsonWisdom is the reward you
getforalifetime of listening when you'd

have preferred to talk.”

Ernest Hemingway"When people talk,
listen completely. Most people never
listen.”

William Shakespeare: “Listen to many,
speak to a few.”



Overall, part two of this book is rich
with practical examples and activities
that teachers can implement in their
classrooms.

Part three: Listening in Other Contexts
This section, encompassing chapter
eleven and chapter twelve, explores
the application of listening strategiesin
various contexts such as academic, pro-
fessional,and everyday settings. The au-
thors provideinsightsinto how listening
skills can be transferred and adapted to
differentsituations, enhancing learners’
overall communicative competence.

One of the book’s major strengths,
among many others, is its integration
of up-to-date research with practical
pedagogy in a reflective way. At the
beginning of each chapteran authentic
classroom-based scenario on the basis
of the subject matter of the chapter is
presented which is followed by a set of
thought-provoking questions. Moreover,
Vandergrift and Goh effectively bridge
the gap between theory and practice
by providing concrete examples and
formative assessment tools. The em-
phasis on metacognition is particularly
innovative, as it encourages learners to
take an active role in their listening de-
velopment, fostering self-requlation and
engagement. Onthe downside, whilethe
book is comprehensive, some readers
might find the theoretical discussions
dense. Additionally, the focus on meta-
cognition, though beneficial, may require
additional training for teachers who
are not familiar with these strategies.

However, the authors do provideample
supportthrough examplesand activities
to mitigate this challenge.

In conclusionitis safe to say that 7Teach-
ing and Learning Second Language
Listening is a seminal work that offers
valuable insights into the teaching and
learning of L2 listening. Its strong em-
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phasis on metacognitive strategies sets
it apart from other texts in the field,
makingitan essential resource for both
educatorsand researchers. By promoting
adeeperunderstanding of the listening
processand providing practical tools for
instruction, Vandergrift and Goh have
made a significant contribution to the
field of language education.

The main goal of the book is to aid
language educators gain profound
insights regarding the process of
listening, the effect of metacog-
nitive knowledge in L2 listening
skill, and more efficient methods
of teaching listening.
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Introduction

Listening is believed to be the most im-
portantskillinthe context of acquiring a
second or foreign language, particularly
duringinitial phases of learning (Vander-
grift, 2008). It helps learners internalize
linguistic rules and paves the way for
the development of other language
competencies (Rost, 2002). However,
the significance of listening is usually
overlooked, arguably makingitthe least
studied and the most neglected among
the four language skills in educational
settings (Newton & Nation, 2020). In ad-
dressing this problem and to respond to
changes in the teaching of second lan-
guage (L2)listening, Larry Vandergriftand
Christine C.M. Goh co-authored the book
Teachingand Learning Second Language
Listening: Metacognition in Action. It is
a comprehensive guide that delves into
the intricacies of teaching and learning
listening skills in an L2. Published by
Routledge in 2012, this book stands out
foritsstrongemphasis on metacognitive
strategies, makingitavaluableresource
forbotheducatorsandresearchersinthe
field of applied linguistics.

The main goal of the book is to aid
language educators gain profound in-
sights regarding the process of listening,
the effect of metacognitive knowledge
in L2 listening skill, and more efficient
methods of teaching listening. To do so,
the authors offer a meticulously crafted
examination of listening skills through a
metacognitive lens. The book is ground-
ed in extensive research and practical
experience and seamlessly integrates
theoretical underpinnings with prag-
matic applicationsin a highly accessible
manner. The emphasis is on teaching
listeningwith the ultimate goal of helping
the learners become strategically-driven
independent learners who utilize their
metacognitive knowledge to improve
their language proficiency.

The Structure of the Book
The book is structured into three main parts.

Part one: Learning to Listen

This section includes four chapters and starts
with an overview of the evolution of teaching L2
listening over the past five decades. It highlights
the shift from text-oriented to communication-ori-
ented andfinally to learner-oriented instruction.
Having provided this overview, the authorsargue
for a more holistic method of teaching L2 listen-
ing with a focus on the process of learning and
propose a metacognitive framework to address
the shortcomings of previous methods. Chapter
Two investigates the process of various listening
modes highlighting the role of cognition and
knowledge sources in listening process and ex-
plains the unique characteristics of interactive
listening. In Chapter Three, the authors offer the
theoretical underpinnings through which the
cognitive processes and concepts associated with
listening areintegratedinto a unified system. The
last chapter of this section examines the cognitive
and affective variables that determine the success
of the listening process.

Part two: A Metacognitive Approach to Lis-
tening

In the second section of this book, the authors
explicate how metacognitive knowledge about
listening skill can make a difference in learning
listening. The key concept through the six, chap-
ters of this section is “metacognition in action”.
Chapter Five focuses on metacognition and its
role in individual and collaborative learning. In
chapter Six, the authors introduce the sequence
of planning, monitoring, problem-solving, and
evaluatingasaninstructional model which draws
on learner metacognition. Chapter Seven offers
teachersa collection of activities to enhance their
students’ metacognitive abilities with respect to
L2 listening skill and helps them become more
self-directed, autonomous learners. The closing
three chapters of this section examine how meta-
cognition in action can be incorporated in the
bottom-up approach to teaching, tasked-based
listening, and project-based extensive listening.
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(FLE) en Iran connait un essor
considérable, et l'approche
actionnelle s'impose comme
une méthodologie privilégiée.
Cependant, l'exploitation des
fichiers audio dans ce cadre
pédagogique pose des défis et
nécessite une réflexion appro-
fondie.

L'analyse d’observations en
classe révele des lacunes dans
la mise en ceuvre de l'approche
actionnelle. L'absence de prépa-
ration et de contexte lors de la
présentation des fichiers audio
peutdésorienter lesapprenants.
L'écoute passive, sans activ-
ités d'écoute active, limite la
compréhension profonde. La
monotonie des exercices et le
manque de variété d'activités
nuisent a 'engagement des ap-
prenants. Le choix d'audios trop
difficiles ou leur sous-exploita-
tion pédagogique entravent
l'apprentissage. L'interaction
et la discussion limitées privent
les apprenants d'opportunités
d'échange. L'absence de rétro-
actionetd'orientation empéche
les progrésindividuels. La négli-
gence de l'exposition culturelle
etlesous-exploitation de l'audio
pour 'apprentissage autonome
réduisent les potentialités de la
méthode. Pour remédier a ces
lacunes, l'étude propose six
étapes clés pour bien exploit-
er la compréhension de l'oral
en classe de FLE. L'adoption

d'une approche structurée et
cohérente pour la sélection
et l'organisation des activités
d’apprentissage est essentielle
pour optimiser ['utilisation des
documents pédagogiques. Une
formation continue des enseig-
nants est primordiale pour les
doter des compétences néces-
sairesala mise en ceuvre efficace
de l'approche actionnelle dans
'enseignement du FLE.

L'étude se concentre sur le
contexteiranien, ce quilimite la
généralisabilité de ses résultats
ad'autres contextes. L'approche
qualitative utilisée ne permet pas
de généraliser les conclusionsa
l'ensemble de la population des
apprenantsde FLE. Desrecherch-
es supplémentaires sont néces-
saires pour explorer l'impact de
'approche actionnelle sur d'au-
tres compétences linguistiques,
telles que la production orale
et écrite.

En conclusion, l'approche ac-
tionnelle présente un potentielin-
déniable pour'enseignementde
la compréhension orale en FLE.
Cependant, son exploitation opti-
male exige une attention particu-
liere aux pratiques pédagogiques
et une formation adéquate des
enseignants. Des recherches ap-
profondies permettrontd'affiner
lesstratégiesd’enseignementet
d'optimiser ['apprentissage des
langues dans le contexte iranien
et au-dela.

Bibliographie

® Barrie, M.T.(2013). L'approche actionnelle
- la réalité pratique et ses limites d’appli-
cational'école primaire. Le frangais dans
le monde, n° spécial « La perspective
actionnelle et 'approche par les taches
en classe de langue», pp. 184-140.
Bento, M. (2013). Regards théoriquessur la
perspective actionnelle dans l'enseigne-
ment des langues en France. Education
et didactique, A1), 87-100.

Coubard, F.(2003). Habitudes culturelles
d'apprentissage enactivité de compréhen-
sion orale.Edition numérisée, format PDF.
Bireaud, A. (1990). Pédagogie et méth-
odes pédagogiquesdans 'enseignement
supérieur. Revue Francaise De Psycha-
nalyse, 97,13-23.

Rosen, E. (2010). Perspective actionnelle
et approche par les taches en classe de
langue. The Canadian Modern Language
Review/Larevue canadienne des langues
vivantes, 66(4), 487-498.

Picard, D. (1992). De la communication
a linteraction : l'évolution des modeéles.
Persée, 93,69-83.

Liria, P, Lacan, L.(2010). L approche action-
nelle dans l'enseignement des langues,
Douze articles pour mieux comprendre et
faire le point Maison des langues.
Parpette, C.(2008). De la compréhension
oraleenclasse alaréception orale ensit-
uation naturelle:unerelationainterroger.
Les Langues Modernes, 3.

® Quivy, R, & Van Campenhoudt, L. (2006).
Manuel de recherche en sciences socia-
les. Dunod.

Schneider, D. K. (2007). Méthodes qual-
itatives en sciences sociales, Petite in-
troduction aux méthodes qualitatives.
Version 0.9. http://tecfa.unige.ch/quides/
methodo/quali/

® Moraz, M, & Prikhodkine, A. (2011).
Phonétique etapprocheactionnelle:une
mise en pratique. A contrario, 15,99-116.
Onillon, S, & Grinblatt, R.(2022). Approche
actionnelle et interculturelle dans l'en-
seignement des langues étrangeres:
implémentation en classe et impact sur
les apprentissages. Swiss Journal of Ed-
ucational Research.

®Vujovi¢, A (2020). La perspective action-
nelle dans l'enseignement/apprentissage
dufrancais de laspécialité. Le frangais dans
le monde, n° spécial « La perspective ac-
tionnelle et l'approche par les taches en
classe de langue », pp. 25-35.

[Vol. 39, No. 1, Fall 2024] [23J



desressources audio. En nous basantsur les
COUrs que NOUS avons observés, nous avons
examiné les méthodes d'enseignement util-
isées pour l'exploitation desfichiers audios.
Nous avons observé que la pratique de la
compréhension orale selonune progression
logique et cohérente afin de favoriser une
meilleure compréhension et exploitation
du document choisi n'est pas toujours bien
respectée par les enseignants.

Atitre indicatif, dans la classe de l'enseig-
nantnumeéro2, nousavonsvu qu'ila présenté
unfichieraudio sansfournir de contexte ou
d’informations préalables, ce qui peut laisser
les apprenants désorientés et démotivés. Il
estessentiel de présenter l'audio en donnant
des détails sur le sujet, les locuteurs et le
genre du document.

Dans un autre cours, l'enseignant a laissé
lesapprenantssansfeedback sur leurs per-
formances et cela les prive d'opportunités
d’'amélioration. Fournir des commentaires
constructifs et encourageants est crucial
pour soutenir le progrés des apprenants.

De plus, se contenter defaire écouter pas-
sivement un fichier audio ne favorise pas
une compréhension approfondie. Ce qui
3 été observé dans certains cours de nos
participants. Des activités d'écoute active,
telles que la prise de notes, la réponse a
des questionnaires ou la reformulation du
contenu, doivent étre intégrées dans les
cours de FLE.

Ainsi nous avons constaté que se fier
uniguementaunseultypedactivité d'écoute
peut rendre les lecons monotones et peu
inspirantes. Il est important d'utiliser une
variété d'activités, y compris des exercices de
compréhensionglobale, de compréhension
détaillée, de transcription, de comparaison
et de production.

Ensomme, nous pouvonsdire qu’en évitant
cesapprochesinappropriées et en adoptant
des stratégies pédagogiques efficaces, les
enseignants peuvent utiliser les fichiers
audio pour créerdes expériences d'appren-
tissage riches et stimulantes qui favorisent
le développement des compétences en
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francais de leurs éleves.Nous allons maintenant
proposer 6 étapes clés pour bien exploiter la com-
préhension de l'oral en classe de langue. Nous
avons inspiré ces étapes du e kit pédagogique «les
6 étapes pour créer votre cours» proposé par TV5
Monde qui nous offre une trame de base trés utile
et intéressante a cet effet.

Ces 6 étapes clés sont:

1. Activité de mise en route: Cette étape vise a acti-
ver lesconnaissances préalables desapprenants,
qu'elles soient linguistiques ou grammaticales,
pour faciliter l'écoute du document.

2.Découverte du document: L'objectif estd’analyser
le genre médiatique du document exploité, en
identifiant ses caractéristiques et ses conventions.

3. Compréhension globale: Des questions générales
permettent aux apprenants de cerner le sens
général du document et de saisir son message
principal.

4. Compréhension détaillée: Des questions plus
spécifiquesaménent les apprenants a une com-
préhension plus précise du document, en explo-
rant ses détails et ses nuances.

5.Travailsurlalangue: Cette étape prépare le travail
de production ense concentrantsur lesstructures
langagieres découvertes dans le document.

6. Production libre: Les apprenants mettent en
pratique les compétences travaillées dans les
activités précédentes enréalisantune production
orale ou écrite.

En résumé, une approche structurée pour l'ap-
prentissage a partir de documents offre un cadre
pédagogique solide qui favorise une progression
graduelle, unapprofondissementde la compréhen-
sion, une exploitation optimale du document et
une préparation efficacea la production autonome.
Cette approche permet aux apprenants de tirer le
meilleur parti desdocuments pédagogiques et d'at-
teindre leurs objectifs d'apprentissage de maniere
optimale. En adoptant une approche structurée et
cohérente pour la sélection et l'organisation des
activités d’'apprentissage, les enseignants peuvent
optimiser ['utilisation des documents pédagogiques
et favoriser un apprentissage plus efficace et sig-
nificatif pour leurs éleves.

Conclusion
L'enseignement du francais langue étrangere



seignement de la compréhen-
sion de l'oral. Cela impliquait
un examen systématique des

ST approches pédagogiques de
(OO l'enseignant, de l'utilisation du
L thia ¥ ro. matériel pédagogique et de
'engagement des éleves dans
le processus d'apprentissage
(Quivy et Van Campenhoudt,
2006). Grace a cette évaluation
approfondig, nous avons cher-
ché a identifier les forces et les
faiblessesdes pratiques d'ensei-
gnementobservées, mettanten
lumiére lesdomainesd'amélio-
ration potentielle.

Pour assurer la généralisabil-
ité des résultats, nous avons
utilisé une technique d'échan-
tillonnage aléatoire poursélec-
tionner dix classes a observer.
Cette méthode nousa permisde
s'assurer que l'échantillon était
représentatif de la population
plus large des cours de frangais
proposésal'lnstitut desLangues
d’lran,augmentantainsilacon-
fiance dans l'applicabilité des
résultats. Dans la partie suiva-
nte, nous examinerons atten-
tivement les résultats obtenus
et élaborerons des stratégies
d’enseignement pratiques pour
renforcer l'enseignement-ap-
prentissage de la compréhen-
sion de l'oral.

Analyse et discussion

L'utilisation efficace defichiers
audiosdansl'enseignementdu
francais nécessite une approche
bien structurée et stimulante.
Cependant, certaines pratiques
peuvent entraver le processus
d’'apprentissage et ne pas ex-
ploiter pleinement le potentiel
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tique qui tient compte de ces
pratiquessocialesde références.
Comme Picard (1992) lesouligne,
'objectif est de permettre aux
apprenantsde développerleurs
compétences linguistiques de
maniere naturelle et authen-
tique, en les mettant ensituation
pourqu’ils puissent réellement
utiliser la langue dans leur vie
quotidienne.

Parmi les compétences lan-
gagieresqu'unapprenantdevrait
maitriser, la capacité acompren-
dreetainterpréter des messages
oraux dans la langue cible nous
semble la plusimportante. Cette
compétence est essentielle pour
les apprenants qui puissent uti-
liser la langue de maniére au-
thentique dans des contextes
de communication réels a la
vie quotidienne. Cependant, la
compétence de compréhension
de l'oral reste souvent pour la
grande majorité desapprenants
étrangers la plus difficile a ac-
quérir et a développer (Cou-
bard,2003).

C'est pour cette raison que la
mise en ceuvre des méthodes
pédagogiques pertinentes est
vital pour le développementde
cette compétence. Les méth-
odes pédagogiques sont des
approches et des techniques
utilisées par les enseignants
pour faciliter l'apprentissage
deséléves (Bireaud, 1990). Elles
englobent diverses stratégies
d’enseignement, telles que la
présentation de contenus, l'or-
ganisation de l'espace et du
temps en classe, 'utilisation de
supports pédagogiques variés,
la mise en place d'activités in-
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teractives, la différenciation pédagogique pour
s'adapteraux besoinsindividuels des apprenants,
etc. Les méthodes pédagogiques visent a fa-
voriser 'engagement des éléves, a stimuler leur
motivation, a renforcer leur compréhension et
leur mémorisation des connaissances, ainsiqu’a
développerleurs compétences et leurs capacités
d’apprentissage. Par 3 suite, nous examinerons
les méthodes d'exploitation de la compétence de
compréhensionde 'oraldans les cours de frangais
en Iran et nous évaluerons dans quelle mesure
elles sont basées sur une approche actionnelle.
Nous proposerons également des suggestions
pédagogiques pour améliorer 'enseignement
de cette compétence.

Méthodologie

Cette étude s'inscrit dans le domaine de la re-
cherche qualitative et utilise l'outil perspicace de
'observation en classe pour examiner méticule-
usement les cours de frangais qui ont eu lieu a
UInstitut de Langue d’lran en2024. Afin d'acquérir
une compréhension approfondie des pratiques
d’enseignement employées pour le développe-
ment de la compétence de compréhension de
'oral, dix cours ont été sélectionnés par un pro-
cessus d'échantillonnage aléatoire. Cela nous a
permisdes'immergerdansdes environnements
d'enseignement variés, capturant les nuances
et les variations des approches pédagogiques.
L'observation en classe est une pierre angulaire
delarecherche qualitative. Elle fournitun regard
inestimable permettantde voirentempsréel les
subtilitésde l'enseignement et de l'apprentissage
(Schneider,2007). Ens'immergeantdans le cadre
dynamique de la classe, les chercheursacquierent
une perspective directe sur lesinteractions entre
lesenseignants et les étudiants, la mise en ceuvre
desstratégiesd’'enseignement et 'environnement
d'apprentissage global. Cette observation directe
permet une meilleure compréhension des fac-
teurs qui contribuenta un enseignement efficace
de la compétence de compréhension de ['oral.
Ensuite, nous nous sommes lancées dans
un processus d’évaluation rigoureux, scrutant
minutieusement les sessions consacrées a l'en-



aux apprenants des outils linguistiques, socio-
linguistiques et pragmatiques pour communi-
quer dans divers contextes culturels (Onillon
& Grlnblatt, 2022). Cette approche s'aligne sur
le développement cognitif en coordonnant les
activités physiques, mentales et linguistiques
(Vujovi¢, 2020).

Parpette (2008) souligne l'écart entre les pra-
tiques de compréhension orale en classe et les
situations naturelles d’écoute, appelant a des
méthodes pédagogiques qui reflétent mieux le
caractere éphémeredudiscoursoralauthentique.
Rosen (2010) donne un apercu de la perspective
orientée vers l'action et de 'approche basée sur
les taches dans les classes de langues, discutant
desmisesen ceuvre actuelles et des perspectives
d'avenir. Ensemble, ces articles soulignent le
potentiel de l'approche orientée vers l'action
tout en reconnaissant les défis de son applica-
tion pratique, en particulier dans l'intégration
des compétences de compréhension orale et
'adaptation a différents contextes éducatifs.

Bien que recommandée par les didacticiens et
les pédagogues, la mise en ceuvre pratique de
l'approche actionnelle dans les contextes hors
européen se heurte a des difficultés en raison du
manque de ressources, de temps ou de forma-
tion des enseignants (Barrie, 2013). L'approche
est particulierement pertinente pour les cours
spécialisés de langue frangaise, ou l'exécution de
taches liées aux futurs métiers motive les étudi-
ants et améliore l'apprentissage (Vujovic, 2020).

Cadre théorique

Enseigner une langue étrangere n'est pas
seulement enseigner pour communiquer dans
l'optique de dire ou comprendre quelque chose

fg mais c'est étre capable de prendre en compte

b ‘4 ‘ l'individu dans son intégralité (son fonctionne-
L approc_he actio le ment psychologique, son expérience de vie, ses
dans l'epselgnement identités culturelles, intellectuelles, ses moti-
ues, notam- vations et ses objectifs), en tenant compte du

contexte etdonc dufonctionnement social (Liria
etlLacan,2010).Pour'enseignementdes langues
étrangeres, il estdoncindispensable defavoriser
le fonctionnement de la communication pour
étre en mesure de faire une transposition didac-
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défis, notamment pour les éléves débu-
tants. La mémorisation des structures et
descontenusoraux peut étre particuliere-
ment ardue pour ces apprenants, rendant
nécessaire ['exploration de méthodes péd-
agogiques efficaces pour surmonter ces
obstacles. Par ailleurs, l'intégration de la
phonétique dans l'approche actionnelle,
au-dela de la simple maftrise du systéme
phonologique, est cruciale. Il s'agit non
seulement de reconnaitre les sons de (3
langue cible, mais aussi de savoir les traiter
de maniére similaire aux locuteurs natifs,
surtout en situation d’expression orale.

Cela souleve plusieurs questions fon-
damentales: dans quelle mesure l'approche
actionnelleaméliore-t-elle lacompétence
de compréhension orale des apprenants?
Lesdébutants, en particulier, bénéficient-ils
réellement de cette méthode, ou bien les
exigences élevées de 'approche action-
nelle limitent-elles leur progres? De plus,
pour refléter les situations naturelles
d'écoute et améliorer la compréhension
orale, quelles méthodes pédagogiques
peuvent étre misesen ceuvre? Lesdiscours
authentiques, tels que les conversations
enregistrées, les interviews et les pod-
casts, sont-ils plus efficaces, ou bien les
simulations de situations réelles, comme
lesjeuxderole et les activitésinteractives,
offrent-elles une meilleure préparation
aux apprenants? Ces sujets nous invite a
examiner l'impact réel de l'approche ac-
tionnelle sur la compréhension orale et a
identifier les stratégies pédagogiques les
plus efficaces pour maximiser les avantages
de cette méthode tout en surmontant ses
limitations. Bref, nous allons examiner si
l'approcheactionnellesurleterrainestune
utopie ou uneréalité. Par conséquent, nous
allons répondre aux questions suivantes:

Quel est l'impact de l'approche action-
nellesurlacompétence de compréhension
oraledesapprenantsen langue étrangére?

Quelles méthodes pédagogiques peuvent
étre mises en ceuvre pour mieux refléter
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les situations naturelles d’écoute dans l'ensei-
gnement de la compréhension orale?

Pour chaque question de recherche, nous ex-
aminonsune ou deux hypothéses possibles. Pour
lapremiére questionderechercheilyauneidée
principale: «l'approche actionnelle améliore
significativement la compétence de compréhen-
sion orale des apprenants en les exposant a des
situations de communication authentiques et
variées, ce qui les prépare mieux a comprendre
le discours oral dans des contextes réels.» Mais
selon notre expérience d'enseignement dans le
contexte iranien nous avons comme hypothese
que « l'approche actionnelle a un impact limité
sur la compétence de compréhension orale des
apprenants, car elle peut étre trop exigeante
pour les débutants qui n‘ont pas encore acquis
les bases linguistiques nécessaires.»

Concernantnotredeuxieme questionderecher-
che, nous pensons que les méthodes pédagogiques
baséessurl'écoute de discoursauthentiques (com-
me les conversationsenregistrées, lesinterviews
et les podcasts) et les méthodes pédagogiques
qui incluent des simulations de situations de la
vie réelle (comme les jeux de role et les activités
interactives) reflétent mieux les situations na-
turelles et améliorent la compréhension orale
des apprenants en les exposant a des exemples
concrets de 'usage de la langue.

Revue de la littérature

L'approche actionnelle dans 'enseignement
des langues, notamment en francgais langue
étrangére, esttrésala mode cesjours-ci. Cepen-
dantelle n'est pas parfaite. Barrie (2013) examine
lesdéfisliésalamise en ceuvre de cette approche
danslesécoles primaires, remettant en question
son application systématique et ses avantages.
Moraz et Prikhodkine (2011) proposent d'utiliser
les films francophones contemporains comme
outil d’enseignement de la phonétique dans un
cadre orienté vers l'action, en soulignant 'im-
portance du contexte socioculturel.
L'approche orientée vers l'action dans 'ensei-
gnement des langues met l'accent sur l'appren-
tissage basé sur les taches et le développement
descompétencesinterculturelles. Ilvise afournir




Introduction

L'enseignement des langues étrangéresa connu
unetransformation significative avec l'introduc-
tion de l'approche actionnelle. Cette approche
met l'accentsur l'utilisation de a langue dans des
situations réellesetsurle développement de com-
pétences communicatives authentiques. Au cceur
de cette méthodologie, la compréhension orale
occupe une place centrale, comme le souligne
Bento (2013). En effet, les taches proposées aux
éleves doiventintégrer a lafois des compétences
langagieres, telles que la compréhension orale,
et des compétences générales et sociales, l'ob-
jectif étant de préparer les apprenants a utiliser
la langue dans des situations imprévues de la
vie réelle.

L'approche actionnelle, telle que définie par le
Cadre Européen Commun de Référence pour les
Langues (CECRL), met donc l'accent sur 'utilisa-
tionde lalangue ensituation réelle plutét que sur
'apprentissage destructures linguistiques. Bento
(2013) annonce que la compréhension orale joue
un réle central dans ce cadre et que l'approche
actionnelle privilégie les activités langagieres
orales(compréhension orale, production orale en
continu etinteraction) par rapporta ['écrit, surtout

aux niveaux débutants. Cela pose cependant des
défis entermes de mémorisation pour les éleves.
Ainsi, selon Moraz (2011) lacompréhension orale
estcentraledans'approche actionnelle, quivise
a préparer les apprenants a utiliser la langue de
maniere authentique dans dessituations réelles
de communication. En conséquence, la com-
pétence de la compréhension orale apparait
parmicelles les plusimportantes pour tous ceux
qui apprennent une langue étrangére.
Cependant, l'accent mis sur les activités lan-
gagieresorales(compréhension orale, production
orale en continu et en interaction) présente des

L'approche actionnelle,
telle que définie par le Cad-
re Européen Commun de
Référence pourlesLangues
(CECRL), metdoncl’accent
sur 'utilisationdelalangue
en situation réelle plutot
que sur l'apprentissage de
structures linguistiques
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L’exploitation de
la compréhension

de I'oral dans le cadre d’une

approche actionnelle

en classe de langue

. Résumé

Cette étude porte sur 'approche actionnelle et son
rapport avec l'enseignement de la compréhension
orale en Iran. Avec sa popularité en hausse, notre
principal objectif est d’analyser son impact sur les
apprenants, en particulier les débutants, et d'iden-
tifier des stratégies pédagogiques efficaces pouren
maximiser les avantages. Cette étude est basée sur
les analyses qualitatives et les techniques mixtes
comprenant l'observation de classe ainsi qu'une
évaluation stricte, qui se concentre sur 'évaluation
dedix coursdefrangais a UInstitut des Langues d’Iran
en 2024. Les chercheuses s'efforcent d'évaluer la
mise en ceuvre de l'approche actionnelle et son
impact sur le développement de la compréhen-
sion orale dans les cours observés. Les résultats de
cette étude ontdesimplications précieuses pour les
enseignants, fournissant des informations sur les
stratégies d’enseignement efficaces et mettant en
évidence les domaines d’amélioration potentielle.

f Mots-clés

Compréhension orale, Approche actionnelle, FLE,
Iran, enseignants
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Conclusion

The aim of this research was to find text diffi-
culty and item difficulty of the cloze section of
the national entrance exam in three majors of
humanities, experimental sciences, and math-
ematics. There is an important limitation that
relates to the small number of participants who
took part in this research. In effect, the findings
should be generalized with some degree of care.
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supposed to take part in the national entrance
exam in the educational year of 2022-2023.

Data Analysis

SPSS software version 22 was used to analyze
the collected data. First, all of the raw data were
codedand enteredthe software. Then, the descrip-
tive statistics were used to answer the research
questions. In order to answer research question
number “3", Fog's index of readability was used.
To use this formula, the following steps were
taken: (1) the number of sentences in each cloze
text were counted; (2) the number of three-syl-
lable words were counted; and (3) the number
of words in each text were counted. To find the
number of three syllable words, online dictionary
of How Many Syllable was used. In order to find
the number of words in each cloze passage, Mi-
crosoft Office Word 2010 was used. During the
process of finding text difficulty, all of the three
syllable words were crossed through and bolded
to show them easily.

Research Findings and Discussion

Theitem difficulty of each questionin the field of
humanities is shown in Table 1. The first column
showsthe options, the second column showsthe
frequency of each option that the participants se-
[ lected, the third column shows the

@ percentage of eachoption,andthe

Table 1 QR Code

According to Farhadi et. al. (2007), item facility
ranges from 0to 1(0<IF<1)and the items a facility
range between 0.37<IF<0.63 are at appropriate
level. The items with facility indexes lower than
0.37(i.e.the items with difficulty indexes of 63 and
above) are too difficult, and the items with facility
indexes beyond 0.63 (i.e. items with difficulty in-
dexes below 0.37) are too easy. As it can be seen
inTable 1, the majority of the items
inthe cloze section in the field of
humanities were too difficult for
3 learners to complete the blank
Table 2 QR Code  SPAces as well as possible.
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A text’s difficulty resides not
in a single component but in
a number of factors, some
of which are inherent in the
text and others reside in the
relationship between a text
and the reader

As it can be seen in Table 2,

mathematicstoselectthe correct
optionsto fill the blanks regard-
ing the cloze-passages of the national entrance
exam.

Table 3 QR Code

Asindicatedin Table 3,the majority of the items
were not too difficult or too easy for the partici-
pants who were studying experimental sciences.
However, there were some very hard items that
only a few of the students were
able to answer. There were also
some very easy items that were
: answered correctly. But the ma-
Table 4 QR Code jOrity of itemswere inthe middle

range with respect to the diffi-

culty index.

To answer question 2, Fog's
readability index was used to es-
timate the text difficulty of each
cloze passage. The text difficulty
of each cloze passage for every
year was calculated and the total index of the
five-year cloze passages was estimated.

Table 5 QR Code

As shown in Table 4, the total text difficulty of
cloze texts was 110.89 words with a mean of 22.17
(110.89 /5) words. As the text diffi-
culty of the cloze sections of the
entrance exam from 2108 t0 2022
was calculated, it was observed

: thatthe cloze section of the exam
Table6 QR Code iy 5019 was harder (TD=28.3) and




difficulty in comprehension-type cloze tests.
Based on researcher’s knowledge, there is
no related specific study regarding item and
text difficulty of the cloze section of Iranian
National Entrance Exam. This paper aimed
to fill this gap in the related literature by
employing a descriptive method of study.
The following questions are addressed in
the study.

1. Whatisthe item difficulty of the cloze pas-
sagesinthe entrance exam of humanity,
experimental science, and mathematics
major students?

2. What is the text difficulty of each cloze
passageinthe entrance exam of humanity,
experimental science, and mathematics
major students?

3. Which cloze passage has been the most
difficultin each academicyear from 2018
t0 2022?

Methodology
Materials

Inordertodothisresearch, the cloze sections
of Iranian National Entrance Exam within 5
years (from 2018-2022) were selected and
collected. Each cloze sectionincluded 5 mul-
tiple choice items which asked test-takers
to fill the blanks with an appropriate option.
Regarding each of the abovementioned fields,
5cloze-passagesincluding 25 multiple choice
items were administered to the participants.
In total, 3 different cloze-passages were cre-
ated to collect the related data about the
topic of this study. The participants were
informed that they should answer the items
in 20 minutes.

Participants and Setting

The selection of samplein thisstudy wasdone
through nonprobability purposive sampling.
Theresearcherattended three classesin Fer-
dowsi Senior High School, Bander-Anzali, to
collect the data. A total of 58 students from
3 different majors (23 humanities major, 19
sciences major, and 16 mathematics major
students) participated inthis study. All of these
participants were atthe 12th grade and were




In technical terms, it refers to the proportion of
wrong answersthatare giventoanitem by learn-
ers (Farhadi et. al, 2007). Abraham and Chapelle
(1992) noted that determinants of difficulty can be
intrinsic and extrinsic. The intrinsic factors refer
to contentelements which are specified by some
goals ortools without reference. Extrinsic factors
referto students’ knowledge of item contentand
the strategies they employ to answer the item.
These factors work togetherto produce observed
item difficulties.

The first intrinsic factor, i.e,, stimulus content,
refers to the observable features of the item. As
cloze items are blanks in a text, their content
must be taken into account as the elements of
thetextin whichthey occur. The second intrinsic
factor consists of the cognitive processes, such
as psycholinguistic processes regarding reading
comprehension and retrieving vocabulary from
long-term memory, that are necessary to fill in
the blanks in cloze tests. Regarding vocabulary
retrieval, semantic and syntactic clues play a
crucial role. It is suggested that the items with
semantic content (i.e, content words) will be
more difficult to retrieve than the items with
syntacticfunctionalone (i.e, function words). The
third intrinsic factors refer to the nature of the
answer that the testees are required to provide,
i.e. constructed cloze response or selected and
multiple choice responses, the former types are
more difficult than the later ones.

The secondissue is text difficulty or readability.
A text’s difficulty resides not in a single compo-
nent but in a number of factors, some of which
are inherent in the text and others reside in the
relationship between a text and the reader. The
abilities neededforreadinginalanguageinclude
at least language and graphic symbols, ideas,
and tone and style (Harris, 1996). According to
Fulcher (1997), text difficulty or “text accessibil-
ity” is important for test developers in choosing
reading texts atappropriate levels forinclusionin
the reading subtests of examinations. He argued
that factors such as “poor linguistic structure,
contextual structure, conceptual structure, and
unclear operationalization of the reader-writer
relationship” (p.1) can make a text difficult or
less accessible.

This paper focuses on item difficulty and text



Introduction

InIran, English is taught as a foreign language at
juniorand senior high schools. After finishing their
junior and senior high school education, Iranian
studentstake partinthe National Entrance Exam,
i.e, Konkoorto be able to register at state univer-
sities all across the country. English as a foreign
language was one of the general lessons in this
nationalexam.Vocabulary,grammar, and reading
comprehension were focused on in this exam
through various types of multiple-choice items.

According to Farhadi, Ja'farpour, and Birjandi
(2007), “reading is the most important of all skills
for most language learnersingeneraland for EFL
learnersin particular.” (p.247).ltencompassesan
interactive process that takes place between the
reader and the printed page during which the
reader activates relevant schemata to recreate
theauthor's meaning (Chastain, 1988). Sattarpour
and Ajideh (2014) stated that “itis a very complex
and dynamic process that the reader needs to
understand and connect ideas in a text and also
use many mental processes to analyze the infor-
mation” (p.2). This process of comprehensionis a
task of both readerand text factors that take place
withina largersocial context (McNamara & Magli-
ano, 2009). Thus, reading comprehension is the
skill that Iranian prospective university students
need to master in order to answer various types
of multiple-choice items in this national exam,
particularly those itemsinthe cloze passage sec-
tion. When trying to answer the questions about
the cloze passages in the entrance exam, many
Iranian students face some problems that range
from personal characteristics to item difficulty
and text difficulty.

Theoretical Background

It is widely accepted that cloze tests correlate
well with different proficiency tests and their
specific parts. Many studies have shown that
clozetests can measure a wide range of language
skillsand competence. Cloze items reflect overall
comprehension of a text (Oller, 1979). They are
psychological instruments for measuring the
efficiency of communication. The emergence of
the word “cloze” goes back to 1953 when Wilson

The emergence of the
word “cloze” goes
back to 1953 when
Wilson L. Tylor at AE)
convention intro-
duced a new tool for
measuring the read-
ability of a text
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However, as a high school English teacher, one
will encounter various problems when trying to
work on listening skill. What follows is a personal
account of the issues and problems in teaching
listeninginjunior high schools and how teachers
can overcome them.

Challenges and Suggested Solutions

Limited Resources: Many high schools, partic-
ularly ordinary state high schools, lack access to
modern audio-visual equipment such ascomput-
ers,overhead projectors,and even simple speak-
ers. As a result, teachers forgo listening sections
of the book and usually just read aloud the main
text of each lesson which definitely is a far cry
from playing the audio file in terms of delivery
rate and pronunciation. Answer to this common
problemisasmall portable
speaker. At the beginning
of my teaching experience,
used to play audio files us-
ingmy mobile phone which
was not loud enough, then
| started using my tablet
andfinally decidedto buy a
small portable audioplayer.

Large Class Size and En-
vironmental Distractions:
Overcrowded classrooms
hinder personalized instruction and effective
practice of listening skills. It is difficult to attend
to every student in the classroom while playing
the audiofile and doing the exercisesin a class of
32to35learners. Furthermore, the physical condi-
tion of these classes is not suitable for practicing
listening skill. Noise from other classes and even
cars and people on the street outside the school
can easily distract the students during listening
practices. Toaddressthese problems, teachers can
divide large classesintosmaller groupsand focus
onone of these groups every session, check their
performance, and evaluate them. Teachers may
also use exam halls to provide the students with
a more silent environment for listening practice.

Teacher Training: Some teachers, especially
from previous generations, may not have received
adequate training in teaching listening skills,

Therefore, it is necessary
for teachers to engage in
professional development 2nd the learning curve
and equip themselves
with the skills needed for
teaching listening skill

leading to a reliance on traditional methods that
may not engage students effectively. Teacher
guide books which are provided by the Ministry
of Education, though endorsing communicative
teaching approaches, do not sufficiently explain
instructional procedures for teaching listening.
Therefore, it is necessary for teachers to engage
in professional development and equip them-
selves with the skills needed for teaching listening
skill. One way to do so is to study recent papers
and get familiar with top-down, bottom up, and
metacognitive approaches to teaching listening.

Limited Materials and Cultural Factors: English
language is considered as a foreign language in
Iran. That is to say, students are less exposed to
English outside the classroom which limits their
opportunities to practice
listening in real-world
contexts. Textbooks pro-
vide very little listening
materials and practices

is too steep. To solve this
problem, teachers can
introduce online sources
such as podcasts which
are at appropriate level
to expose learners to lis-
tening materials. If done
correctly, the learners can greatly improve their
listening skill.

Conclusion

Teaching listening skills in Iranian junior high
schoolsisa multifaceted challenge that requires
unique and creative solutions on the basis of the
nature of the teaching environment. By recogniz-
ingtheimportance of listeningin language acqui-
sition and addressing the current shortcomings,
educators can enhance their teaching methods
and provide students with the tools they need to
succeed. With improved resources, training, and
opportunities for practice, Iranian high-school
students can develop strong listening skills that
will serve them well in their English language
journey.
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Introduction

Listening is a fundamental skill in learning
Englishlanguage and playsavitalrolein com-
municationand comprehension. The present
article, written by an English language teacher
with about a decade of teaching experience
in the state-run junior high schools, aims to
share afirst-hand account of the current state
of teaching listening skill in Iranian junior
high schools, the challenges of teaching and
practicing listening, and potential solutions.

Status Quo of Teaching Listening Skills in
Iranian High Schools

Listening is one of the most important, if not
the most important, skills to be taught to the
learners of English as a foreign language. It
helps language learners understand what is
being said, comprehend linguistic nuances,
andrespond appropriately. Alearner who pos-
sessesstrong listening skill can easilyimprove
his/her pronunciation, vocabulary as well as
overall fluency. Through listening, language
learners are exposed to various accents that
can enhance their ability to understand and
interact with native speakers.

In Iranian educational system, English is a

DSHD FLT Ivol.39, No. 1, Fall 2024]

mandatory subject starts from the seventh
grade, i.e. first year of junior high school.
Traditionally, the focus of teaching English
in Iranian high schools had been on reading
and writing, with listening and speaking often
receiving less attention. However, with chang-
es in Iranian educational policies including
reforms in teaching approaches and text-
books, teaching listening in such classrooms
has attracted renewed attention. Moreover,
the special attention to the development of
communicative competence of the learners
alongwiththeinclusion of a listening section
in the final exam of the third year of junior
highschool have giventeachingand learning
of listening skill considerable importance.

Traditionally,

the focus of teaching
English in Iranian high
schools had been on read-
ing and writing, with lis-
tening and speaking often
receiving less attention




Reading comprehension
cannot be effectively

enhanced without ample
attention to learners’ vocab-
ulary or lexical knowledge

Conclusion

In the age of Al, as teachers, we need to fre-
quently update ourselves with emerging Al
resources and platforms. The currently novel
Al websites and platforms may either add new
features or become outdated if they fail to do
so. Teachers should try different Al tools that
could be tailored to the expectations of their
students. It is highly recommended to use dif-
ferent Al platforms to meet different learning
needs of our learners in and out of classroom.
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Al-enhanced tools and platforms
provide a fertile context for devel-
oping students’ listening compre-
hension by reliance onthe following
innovative pedagogical potentials:

Personalized learning environ-
ments: Al-empowered systems
and applications could be flexibly
adaptedtoeachindividualstudent’s
listening comprehension leveland
specific learning needs. By doing so,
teacherscould design personalized
listening comprehension tasks aim-
ingtoresolve thestudents'listening
comprehension problems.

Adaptive listening comprehension:
Notalllearners needto listento the
sameaudio/videofile withthesame
level of difficulty and pace for com-
pleting the same coursebook tasks.
Instead, based on their listening
comprehension performance, stu-
dentsare guidedtodoeitherlessor
more challenging listening compre-
hension tasks. In this context, task
variety could more meaningfully
engage the learners in reinforc-
ing their listening comprehension
strategies and instant intelligent
feedback could raise the students’
awareness of their listening com-
prehension strengths and support
them to fix their weaknesses.

Interactive listening tasks: Al plat-
forms provide interactive tasks that
resemble real-life conversations,
where voice recognitiontechnology
empowers the students to more
meaningfully getengagedin natural
conversationsthatencourage them
to gradually develop their listening
andspeakingstrategiesin practice.

[Vol. 39, No. 1, Fall 2024]

Transcription tools: By instantly transcribing
audio and videofilesinto text, the students
could easily match the spoken language
to the transcribed version to build their
listening comprehension skills.

Smart assistants and chatbots: Smart assis-
tants and chatbots can engage students in
conversational practice, providing a con-
trolled environment for practicing listening
skills. These tools can simulate real-life
interactions, enhancing students’ ability to
understand daily conversations.

If interested, you can try the following
tools that have made effective use of Al
forimproving the students’ listening com-
prehension skills:

Duolingo uses Al to equip learners with
personalized learning experiencesin listen-
ingcomprehension, design interactive tasks
that simulate real-life conversations, and
provide real-time feedback for improving
both listening and speaking skills.

Babble integrates speech recognition
technology and daily conversation option
tohelp learners practicetheir listeningand
speaking skills. The Al speech recognition
tool provides users with tailored feedback
and enables learners to individually prac-
tice dialogues in a variety of pre-defined
scenarios.

English listening lesson library online (ELl-
lo) presents over 3000 free listening lessons
for different levels of language proficiency
and uses Al to adapt the listening lesson
contentsto the users’specificinterests and
language proficiency levels. It also offers
interactive puzzles and quizzes based on
the listening content.

FluentU employs Al-empowered speech
recognition for improving pronunciation,
personalizing listening comprehension, and
providingimmersive learning experiences
by using authentic video clips, interactive
captions, and personalized quizzes.



Introduction

Listening comprehension used to be painfully
competitive in English classrooms in the not-
too-distant past as the students had to listen to
an audio or video file played in classroom once
or twice so that they could answer the listening
comprehension questions. Listening comprehen-
sion strategies were presented as one-size-fits-
all resources for all students regardless of their
strengths and weaknesses. Forinstance, while one
student had problems with detecting the main
idea, another student struggled with failing to
disregard redundantwords and phrases. Despite
all these differences, they followed the same
listening strategies and materials. Regardless of
their problems, they had to adapt themselves
to the listening comprehension requirements
set by their teachers and coursebooks. The tran-
scripts were also hardly available or they had to
find them at the back of their coursebooks. Fur-
thermore, the students had limited exposure to
different resources for improving their listening
comprehension.

Fortunately, listening comprehension has been
flexibly made available to language learners
through a wide variety of multimedia resources
these days.No longeris listening comprehension
limited to the CD files played in classrooms. In-
stead, Generation-Zstudents are daily surrounded
by out-of-classroom informal digital learning
opportunities for building their listening com-
prehension through English podcasts, movies,
songs, animations, vlogs, audio books, etc. that
setarich contextfor personalized listening com-
prehension.Inresponse to the growinginterestin
adoptingthe emerging technologies forteaching
listening comprehension, language teachers are
increasingly expected to be both pedagogically
andtechnologically well-equipped to purposefully
use them for facilitating their instruction.

Recent years have witnessed an increasing in-
terest in systematically using Al for developing
students’ languagesskillsincluding listening com-
prehension. For example, Tai and Chen (2024)
investigated the role of intelligent personal as-
sistantsin buildingadolescent learners’listening
comprehension and found that Google Assistant
positively impacted the learners' listening com-
prehension by presenting interactive listening

In response to the growing interest in

adopting the emerging technologies

for teaching listening comprehension,

language teachers are increasingly
expected to be both pedagogically

and technologically well-equipped to
purposefully use them for facilitating

their instructio
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opportunities, providing multimodal screen-based
responses, promoting peer collaboration, and
supporting edutainment that enhanced flexibility,
authenticity, and learning enjoyment. Similar-
ly, Wu et al. (2024) showed that compared to
communicating with their peers, while using
intelligent personal assistants, learners could
improve their listening and speaking abilities by
engaging themselves in more dialogue rounds
and making use of more interaction strategies.
Although some initial steps have been taken to
explore the effect of Al on learners’ listening
comprehension, there is an urgent call for doing
more experimental research studies in this area.
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Today, parallel with the proliferation of artificial intelligence (Al)

B Abstract

tools in the field of education, Al-enhanced tools
are made available as supplementary materials
forteachers. This has facilitated teaching listening
strategies. To effectively apply these tools and
platforms, teachers are expected to experimen-
tally and practically explore the various uses of
these tools that range from presenting multimedia
resources to personalizing and adapting learning
activitiesand usingimmediate feedback to create
an atmosphere for enhancing adaptive listening
skills. This enables teachers to use these tools
consistent with the needs and listening ability
of their learners. In this article, the application
of Al in teaching listening skill is discussed and a
number of Al-enhanced tools are introduced for
enhancing listening comprehension.

" Keywords: artificial intelligence, supplementary
materials, listening skill, personalization, multi-
media resources
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hand, the absence of the hierarchal 3
teacher-learner relationship in tech- H , h -
nology-enhanced activities and their ow can e’p you:‘
accessibility and ease-of-use directly
impactlearners’'motivationand boosts -
the learning impact. g \j

Toaccomplishthisgoal, define weekly
listening and speaking activities for
your students. First introduce and on-
line Al-enhanced audio-based chatbot
to your learners and explain the type
of interaction they can have with it.
Ask them to make an audio chat with
the bot and record their conversation.
Then these files are shared in an on-
line classroom group. This way, your
students have the chance to hear the
conversations of their peers with the
same platform and explore the words
they have used and the way they have
pronounced these words. A part of the
session following the listening/speak-
ing task can be dedicated to students’
reporting of the experience and their
attitude towardsit; a follow-up activity
which indirectly engages learners and
language production and use.

Considering the ubiqui-
ty of such technology,
language teachers can
easily define out-of-
classroom activities for
students using audio-en-
hanced chatbots




Introduction Al-enhanced education the technology. Working with these
The growing body of research on brings merits to lan- chatbotsissimple and straightforward.

Al-assisted language learning re- i guage classrooms that

A good example is ELSA Al (Table ).

vealsarelatively positive impact of mlght be hard to achieve

such technology on learners’ lan-

guage knowledge achievement, thI'OUgh convention-

Table1. Ascreenshot of ELSA Al chat-

motivation, and anxiety reduction. [ al approaches toward bot's user space.

In other words, Al-enhanced edu- teaching/[earning

cation brings merits to language
classrooms that might be hard
to achieve through convention-
al approaches toward teaching/learning (see
Yoshida, 2018; Rogerson-Revell, 2021). One such
merits relates to pronunciation practices through
listening to and speaking with Al. This can be
accomplished with the application of audio-en-
hanced chatbots as supplementary platforms to
engage learners in customized communication
which exposes learnersto correct pronunciation
ofthetarget language (listening), enhancestheir
autonomy to generate relevant responses to Al
(speaking),and improve their pronunciation skill.
This is particularly productive when students do
not have access to real native speakers to com-
municate with (VanOov3d, 2023). In what follows,
the concept of audio-based chatbots is reviewed
and an example of such platformsis introduced.
In the final part of the paper a plan is proposed
for the application audio-based chatbots to en-
hance learners’ listening and speaking (namely
pronunciation) in Iranian language classrooms.

What is an Audio-based Chatbot

A chatbot, as the name suggests, provides op-
portunities for users to get engaged in written
communicationwithan Al-en-
hanced robot which might
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Users can listen to ELSA, follow its directions,
and generate responses accordingly on a daily
basis. A different topic of communication is acti-
vated for each user in each day. The automated
speech recognition technology (ASR) here com-
prehends users’ input and generates respons-
es accordingly. At the same time, the learner is
exposed to accurate language use. Listening to
what the chatbot says and the way the words
are pronounced improves learners’ attention to
the correct intonation, pronunciation, and word
choice. In effect, not only the comprehensibility
but also the accuracy of their generated output
can improve.

The Classroom Application: A Practical Plan

Considering the ubiquity of such technology,
languageteachers can easily define out-of-class-

b ilable in the f ‘ Audio-enhanced room activities for students using audio-enhanced
e available in the form o

i chatbots. This way, they can hit two birds with
an online platforrig@iSinart- chatbots enable one stone. One the one hand, they extend lan-

fphone ap;)p, oran exte.nsion users to commu- guage learning beyond the time limitation of the
or your browser Sggip-en- nicate orally with physical classrooms and this enables them to

hanced chatbots enable users ; .
) ) the technolo better address different language skill develop-
to communicate orally with ay ment during classroom meetings. On the other
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Pronunciation Practice Through

Al-Enhanced Listening

and Speaking with Audio-
Enhanced Chatbots
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